Helping students resolve their conflicts through conflict resolution and peer mediation training  by Turnuklu, Abbas et al.
Procedia Social and Behavioral Sciences 1 (2009) 639–647
Available online at www.sciencedirect.com
World Conference on Educational Sciences 2009 
Helping students resolve their conflicts through conflict resolution 
and peer mediation training 
Abbas Turnuklua*, Tarkan Kacmaza, Fulya Turka, Alper Kalendera, Burcak Sevkina, 
Feza Zengina 
aDokuz Eylul University, Conflict Resolution Research Centre, Izmir, Turkey 
Received October 17,2008; revised December 13,2008; January 3, 2009 
Abstract 
The study examined the effectiveness of Conflict Resolution and Peer Mediation (CRPM) training on resolving 10-11-year-old 
primary school students’ interpersonal conflicts. Research was conducted in two low-SES primary schools. A total of 520 
students from 12 classrooms received training.  Peer mediation forms filled by the mediator students following the mediation 
sessions were used to collect data. Of the 444 mediation sessions, 98.9% resulted in agreement and 1.1% in no-agreement. 
Majority of the conflicts referred to mediation were physical, verbal, and non-verbal violence, relationship and communication 
conflicts, and conflicts of interest. Results of the study indicated that CRPM training might prove to be effective in resolving 10-
11-year-old students’ conflicts. 
© 2009 Elsevier Ltd. 
Keywords: Peer mediation; and conflict resolution; peace education.  
1. Introduction 
Interpersonal conflicts are natural and unavoidable in schools where, in each classroom, 20-40 individuals with 
different cultural backgrounds, values, personalities, and objectives are randomly brought together for an elemental 
purpose such as education. Yet, Johnson, Johnson, and Dudley (1992) claim that most students are ill-equipped with 
skills or knowledge about how to resolve conflicts or how to manage their feelings in conflict situations. 
Mismanagement of interpersonal conflicts, on the other hand, usually results in violence. Unfortunately, violence in 
schools continues to jeopardize the safety and quality of education in the schools today. Woody (2001) argues that 
school violence has received greater attention in society and in the professional literature in the past decade, 
primarily because of the recent increasing acts of violence in schools throughout the world. However, these acts are 
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often chronic, less extreme violence in the form of verbal threats, cursing, name calling, insults, racial slurs, 
pushing, grabbing, shoving, punching, kicking, and fighting which are commonplace in many schools, and which 
ultimately cause disruption of the educational process, fear and absenteeism among students, and staff burnout (Hart 
& Gunty, 1997). Traditionally, as a response to the problems of disruptive and violent students, teachers and 
administrators often make punitive decisions. Yet, few professionals would agree that punitive, reactive measures to 
aggressive acts teach appropriate behaviours or that they are effective in the long term (Smith, Daunic, Miller & 
Robinson, 2002). Therefore, alternative approaches to interpersonal conflict resolution have been sought. In support 
of this view, Hart and Gunty (1997) concluded that, in the last decade, an alternative form of response to this 
problem has been “conflict resolution and peer mediation” (CRPM) programs. Similarly Smith, Daunic, Miller, and 
Robinson (2002) reported that many educators have responded to the need for alternatives by implementing school-
based preventive programs focusing on CRPM training, which emphasize teaching students to manage their own 
conflicts and which represent a move away from programs that depend on punitive, seclusionary methods of 
behaviour control. These effective, student-centred, preventive programs can reduce teacher stress and increase 
instruction time. Such programs also provide students with multiple opportunities to be responsible for their own 
actions at a critical developmental period. Through conflict resolution training, students can better understand the 
dynamics of conflict and become better equipped to deal constructively with interpersonal conflicts, and use 
appropriate skills in handling their shared problems (Burrell, Zirbell, Allen, 2003). 
Johnson and Johnson (1994) argue that although students are naturally socialized through interpersonal 
interaction and conflicts, without a systematic CRPM program, many school-age children develop destructive and 
ineffective conflict resolution strategies. Because some children believe that physical force is the procedure by 
which conflicts are resolved, and others use such procedures as verbal attack, the cold shoulder, giving in, getting 
even, or responding in kind. This general lack of co-orientation and skills is problematic for the quality of school life 
and forecasts future adult problems (Johnson & Johnson, 1994). Similarly, Jones (2004) claims that an effective 
CRPM program will ensure outcomes like reduced aggressive orientations and hostile attributions, increased 
perspective taking, improved emotional awareness and emotional management, improved problem-solving abilities, 
increased use of constructive conflict behaviours in schools and in home and community contexts.  
Johnson, Johnson, Dudley, and Magnuson (1995) argue that probably the most popular conflict resolution 
training program in schools today is peer mediation which is basically a structured process in which a neutral and 
impartial student assists two or more students to negotiate an integrative resolution to their conflict. Telson and 
McDonald (1992) describe mediation as a process which involves disputants actively in the resolution of their own 
conflicts, assisted by trained peers. Johnson and Johnson (2001) report that conflict resolution and peer mediation 
programs used in schools are generally of two types: (a) the “cadre” approach, in which a small number of students 
are trained to serve as peer mediators for the whole school, and (b) the “total student body” approach, in which all 
students in the school (or class) are taught how to manage conflicts constructively. The cadre approach to peer 
mediation, which can be adopted relatively easily and inexpensively, is based on the assumption that a few specially 
trained students can defuse and constructively resolve interpersonal conflicts among students (Johnson, et al. 1995). 
However, this approach has its shortcomings in that peer mediators selected by grown ups do not always represent 
students’ choice. Therefore, conflicting students may not relate to and confide in these peer mediators who were 
selected without their participation. On the other hand, total student body approach has its own shortcomings, too. 
First, being a peer mediator requires certain personal characteristics which may not be possessed by each and every 
student. Second, students may not trust and confide in any and all students. Therefore this study used an eclectic 
approach which consists of a school wide CRPM training but selection of peer mediators by the students themselves. 
Since all students received this CRPM training, familiarity with the peer mediation process was ensured, they had 
faith in the process for resolving their own conflicts peacefully, and therefore, readily welcomed peer mediation 
without adult supervision and referral.  
Despite the increased popularity of peer mediation programs, very little research on its nature and effectiveness 
has been conducted, and it is relatively unknown what specific types of conflicts are mediated by conflict managers, 
what solutions are derived from peer mediation, and whether there are differences among male-male, female-female, 
and mate-female conflicts (Johnson and Johnson (1996). This study examined the effects of peer mediation model in 
low SES primary school students’ interpersonal conflicts. The research was conducted to provide more information 
on the following issues: (a) types of conflicts brought to peer mediation in a primary school, (b) differences among 
male-male, female-female, and male-female types of conflicts, (c) gender of disputants and mediators , (d) number 
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of disputants, (e) success rates of peer mediation sessions, (f) types of solutions derived from peer mediation, and 
(g) differences among male-male, female-female, and male-female types of solutions. 
Various research studies on the effectiveness of CRPM training programs exist worldwide. Bell, Coleman, 
Anderson, and Whelan (2000) reported 94% success rate in the 34 mediations conducted at a low SES primary 
school. Similarly, Cantrell, Parks-Savage, and Rehfuss (2007) examined the effectiveness of an existing peer 
mediation program in a diverse, suburban elementary school using total student body approach (825 students), and 
report that 100% of the 34 sessions conducted by peer mediators during the year resulted in a positive resolution of 
the conflict. This means that dispute was satisfactorily resolved as a result of the mediation session. In a study where 
they used cadre approach in inner city elementary school, Johnson and Johnson (2001) report that, of the conflicts 
brought to peer mediators, 100% resulted in agreements accepted by both parties. In a similar study, Johnson and 
Johnson, Mitchell, Cotton, Harris, and Louison (1996), again, report 98% success rate for the mediations. Smith, 
Daunic, Miller, and  Robinson (2002) report similar results; of the 192 interpersonal conflicts among middle school 
students, 164 resulted in agreement. In addition to these research studies, Burrell, Zirbell, and Allen (2003) report 
the results of a meta-analysis of peer mediation studies. In twenty-three studies, of the 4327 mediations, 4028 ended 
in agreement (93%) which indicates the success of mediation programs in the schools. Majority of the above studies 
report positive findings from western cultures on the effects of peer mediation on student violence. Our purpose in 
the present study was to test empirically the effectiveness of CRPM training in Turkish primary school context. 
2. Method 
2.1. Participants 
The study was conducted in two primary schools. A total of 520 students from two primary schools and 12 
classrooms received “Conflict Resolution and Peer Mediation (CRPM)” training. Students who participated in the 
study were all fourth- (10 year old) and fifth- (11 year old) year-students. Students attending other grades were not 
trained. For such a large scale, whole-school-based study required permission had to be obtained from the Turkish 
Ministry of Education’s, Research and Development centre, which rigorously monitors a wide range of ethical and 
research-standard issues. Following the approval of this centre, requests from schools which reported an increased 
number of conflicts and higher incidence of interpersonal violence among students, and which were interested in 
such intervention programs were reviewed, and two primary schools which offered whole school participation and 
ensured administrative commitment, as well as parent-teacher association and student body support were selected. 
The schools where the study was conducted serve students with lower socio-economic levels. Majority of the 
students come from impoverished families that have migrated from various parts of Turkey. 
2.2. Procedures 
The “Conflict Resolution and Peer Mediation (CRPM)” training program was developed by the authors prior to 
conducting the research. The CRPM training program was developed based on current literature in the field, such as 
by Simpson (1998), Teolis (1998), Johnson and Johnson (1995a), Johnson and Johnson (1995b), Cohen (1995), 
Schrumpf, Crawford, and Bodine (1997a), Schrumpf, Crawford, and Bodine (1997b), Bodine, Crawford, and 
Schrumpf (2002a), Bodine et al. (2002b), and Girard and Koch (1996). It is evident in the body of literature 
reviewed above that conflict resolution and peer mediation programs have been successfully used in western school 
settings over the last two decades. Further evidence that such programs might also be useful in other contexts and 
cultures is needed. Therefore, the CRPM training program used in this study was developed based on Turkish school 
settings.   
The 31-class-hour training program covered four basic skills. These were: understanding the nature of 
interpersonal conflicts (nine hours), communication skills (four hours), anger management skills (six hours), and 
interpersonal conflict resolution skills (12 hours). The CRPM training program was built around four major themes: 
The first was “Understanding the Nature of Interpersonal Conflicts” which focused on associations of conflicts, 
understanding interpersonal conflicts, learning the benefits of conflicts, understanding the kinds of conflicts, 
understanding the sources of conflicts, studying the conflict resolution strategies and techniques. The second was 
642  Abbas Turnuklu et al. / Procedia Social and Behavioral Sciences 1 (2009) 639–647 
“Communication Skills” which included active listening, empathy, self-expression, welcoming criticism, and 
respecting differences. The third was “Anger Management Skills” which included recognizing one’s emotions, 
expressing one’s emotions, understanding the other person’s emotions, the nature of anger, reactions to anger, self-
control, anger management, and the kind of behaviour that triggers interpersonal conflicts. The fourth one was 
“Interpersonal Conflict Resolution Skills” which attempted to help students develop negotiation and peer mediation 
skills.  The negotiation and peer mediation part of the program dwelled on the following issues: requesting that the 
shared problem be resolved through negotiation, determining the demands of each side and their reasons, 
determining the emotions of each side and their reasons, assuring the other side that their demands, emotions, and 
reasons are understood through empathy and active listening techniques, producing and evaluating resolution 
alternatives that reflect mutual interests, creating a just, fair and logical wise-agreement (win-win). The peer-
mediation part of the program, on the other hand, focused on the following: ending the aggression and calming the 
disputants; making sure that both sides are ready to seek mediation, facilitating the negotiation process described 
above, and contracting the agreement (win-win).  
Often times, the disputants are unable to listen and understand each other due to emotional overload as a result of 
the conflict. Therefore, mediator students are basically responsible for directing questions and reflecting what they 
understood through active listening. It is the disputants’ responsibility to resolve the conflict and reach a win-win 
agreement. Disputants are mainly responsible for expressing themselves, understanding each other, generating 
solutions and agreeing on one of the solutions they generated. 
The CRPM training program was presented to the experiment group during the 2006-2007 academic year, 
beginning in September, for two hours a week, totalling 31 hours. The program material consisted of a teacher’s 
book and a student book. The training sessions were held in the schools, during school hours, for two hours a week. 
The training involved individual learning, whole-class teaching, and pair-work and group-work activities. Scenarios 
were provided and role-play activities were carried out frequently. Before working with students, teachers were also 
trained to ensure a parallel between the teachers and the students in order to achieve school-wide reception of the 
program. By the end of the fall semester of 2006-2007 academic year, the training was completed and peer-
mediation model was implemented. The process was observed the following semester.  
The model used in this study for selecting peer mediators was a synthesis of “total student body” and “cadre” 
approaches. The basis for this decision was to ensure that all students be familiar with how peer mediation works. 
After all the students in the school were given the CRPM training, a small number of students were selected by their 
class-mates to serve as peer mediators. Student input was used as selection criteria in appointing the peer-mediators. 
Students in each classroom were asked to name three class-mates they would trust and seek help from in resolving 
their interpersonal conflicts in a constructive and peaceful manner. The three class-mates students named were then 
run through a frequency test and the most popular students were appointed as classroom peer-mediators. Hence, 
those students who earned the trust and support of their friends were given priority. In each class, 12 peer-mediators 
were appointed with ideally equal gender distribution where possible.  
After the peer-mediators were selected, the peer-mediation process was initiated. In teams of two, for two weeks 
each, peer-mediators mediated their friends’ conflicts. Therefore, these peer-mediators were involved in the process 
as likely disputants as well. At the beginning of their two-week turns, the peer-mediators were once again trained for 
two hours using scenarios and role-playing techniques. They were also trained to assist disputants in negotiating 
their shared problems to reach a mutually satisfying wise agreement, and to make sure mediation report forms were 
completed properly. The purpose of this was to form a standard procedure among the mediators. 
2.3. Completing mediator report forms 
The essential part of the study was to ensure that the mediator report forms be completed duly by the mediators 
following the mediation sessions. The mediation report form consists of two pages. The first page includes an 
introductory paragraph, mediation rules, and negotiation procedure. The negotiation procedure includes the 
following: determining the demands of each disputant and their reasons; determining the emotions of each disputant 
and their reasons; assuring the other disputant that their demands, emotions, and reasons are understood through 
empathy and active listening techniques; producing and evaluating resolution alternatives that reflect mutual 
interests; and creating a just, fair and logical agreement (win-win). After the mediation session the mediators are 
required to fill out the other side of the form, which includes the name and class of the mediator, date and place of 
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the mediation session, names and classes of the disputants, the nature of conflict, whether an agreement was reached 
or not, and the type of agreement. Both the mediator and the disputants are asked to provide the required 
information and sign the form. Mediators are to fill out this form after every session and return it to the school 
counsellor who is to check and file these report forms. 
2.4. Dependent measures 
The dependent variables of the research were gender of the disputants and peer mediators, type and nature of 
conflicts, and type agreement derived from peer mediation. Data collected through mediation forms were analyzed 
through content-analysis. The dependent variables of the study, number and gender of the mediators and disputants, 
and the results of the mediation were computed quantitatively. However, the nature of conflicts, types of conflicts 
and types of agreement reached were analysed based on the written input of the students. Content-analysis was 
performed based on the approach of Johnson et. al. (1996). First, all mediation forms were read to gain an 
orientation to their contents. Second, each form was read to categorize the responses. Third, related categories were 
combined into a more generic category (physical aggression, verbal aggression, non- verbal aggression, conflicts of 
interest, interpersonal and communication conflicts). Fourth, once the categories were determined, the rater reread 
each form and classified the responses into the appropriate categories. 
Student responses were coded into predetermined categories by one of the researchers. Before the final coding 
intra-rater reliability was checked (Miles and Huberman, 1994). Responses in 50 mediation forms were coded by the 
same researcher twice one week apart. The result of both codings indicated 90.90 % reliability. 
2.5. Analysis of data 
For numerical data frequencies and percentages are reported for all dependent variables. A chi-square test was 
also used to compare frequencies. For qualitative data content analyses were performed.  
3. Results 
Throughout the study the number of mediation sessions held was 444. Of these, 281 (63.3%) was among fourth-
year students and 163 (36.7%) among fifth-year students. When the gender of the mediators are taken into account, 
in 281 (63.3%) of the conflicts the disputants preferred a female mediator and in 163 (36.7%) of the conflicts 
disputants preferred a male mediator. A significant difference was found in the disputants’ choice of gender of the 
mediators, X2(1, N = 444) = 31.360, p < 0.05. Based on this result, we can assume that girls are preferred more over 
the boys.  
When the conflicts referred to mediation were analyzed in terms of the number of disputants, of the 444 conflicts, 
424 (95.5%) involved two disputants, 18 (4.1%) involved three, and 2 (0.5%) involved four. Therefore, it can be 
seen that majority of the conflicts arise between two students. When the conflicts referred to mediation were 
analyzed in terms of gender, of the 444 conflicts, 157 (35.4%) were between girls, 152 (34.2%) between boys, and 
135 (30.4%) were male-female conflicts. When the gender of the disputants were analysed no significant difference, 
X2(2, N = 253) =1.797, p > 0.05, was found. 
Comparison of the nature of conflicts referred to mediation is presented in Table 1. As can be seen in Table 1, the 
gender of disputants is categorised under three headings, as male-male, female-female, and male-female. The types 
of conflict, on the other hand, are categorized under five headings; physical aggression, verbal aggression, non-
verbal aggression, conflicts of interest, and relationship and communication conflicts. The content analysis of the 
444 conflicts referred to mediation revealed that in 444 conflicts there were 457 different causes. A holistic look at 
types of conflict reveals that some types of conflict prevail in each main category. For instance, 45% of all the 
conflicts referred to mediation are of physical aggression. The prevalent conflict types in this category, however, are 
“fights” (24%) and “rough play” (16%). Verbal aggression accounts for 19% of all conflicts. The prevalent types of 
conflict in this category, however, are “saying demeaning words” (9%) and “making fun” (7%). Different from 
physical and verbal aggression, non-verbal aggression is not as common in primary schools. Only “making 
offensive gestures” was referred to mediation which amounts to 1%. Physical, verbal and non-verbal aggression 
together account for 65% of the total 457 types of conflict referred to mediation. Therefore, aggression may be 
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labelled as the major conflict type in primary fourth and fifth grades. Furthermore, 21% of the total types of conflict 
are conflicts of interest. The prevalent types in this category are “conflicts regarding personal belongings” (8%) and 
“seating conflicts” (4%). Relationship and communication conflicts account for 12% of the total conflicts. The 
prevalent type in this category is “misunderstanding” (4%). 
Table 1 Types of Conflicts referred to mediation
M-M M-F F-F TOTAL Types of Conflicts referred to mediation
F % F % F % F % 
1. Fighting (hitting each other; manhandling; hustling; 
slapping)
52 33 39 26 19 13 110 24 
2. Play fighting (kicking, tripping, slapping on the head, 
bumping) 
35 22 18 12 20 14 73 16 
3. Molesting 1 1 6 4 6 4 13 3 
4. Shoving  3 2 2 1 2 1 7 2 Ph
ys
ic
al
 V
io
le
nc
e 
5. Hair pulling   1 1 1 1 2 0 
6. Put-downs (swearing, demeaning, yelling; reproach) 12 8 8 5 20 14 40 9 
7. Insulting (name calling; mocking; defaming personal hero) 15 9 9 6 6 4 30 7 
8. Threatening and  intimidating 1 1 2 1 3 2 6 1 
9. Practical jokes 1 1   3 2 4 1 
10. Blaming and false accusation 1 1 1 1 1 1 3 1 V
er
ba
l V
io
le
nc
e 
11. Heckling 1 1 1 1   2 0 
N
on
-V
er
ba
l 
V
io
le
nc
e 
12. Annoying gesture 2 1 2 1   4 1 
13.  Conflicts regarding personal belongings (unauthorized use 
and possession of personal belongings,  misplacing others’ 
personal belongings; damaging others’ personal 
belongings)
8 5 13 9 14 10 35 8 
14. Seating conflicts  7 4 10 7 3 2 20 4 
15. Game related conflicts (playing with others; excluding from 
the game; spoiling the game; violating the rules of the game)
3 2 10 7 4 3 17 4 
16. Not sharing 4 3 2 1 6 4 12 3 
17. Monetary conflicts 2 1 1 1 2 1 5 1 
18. Line related fights 1 1 2 1   3 1 
19. Cheating in the exam     2 1 2 0 
20. Complaining to the teachers   1 1 1 1 2 0 
21. Not cooperating      1 1 1 0 
C
o
n
fli
ct
s 
o
f I
nt
er
es
t 
22. Homework related conflicts     1 1 1 0 
23. Sulking , taking offence 1 1 1 1 9 6 11 2 
24. Misunderstanding 3 2 6 4 11 8 20 4 
25. Harassing, prying 1 1 7 5 1 1 9 2 
26. Jealousy   2 1 1 1 3 2 6 1 
27. Annoying and irritating 1 1 4 3 1 1 6 1 
28. Difference of opinion   2 1 3 2 5 1 
29. Failure to fulfil responsibility 1 1 2 1   3 1 
R
el
a
tio
n
sh
ip
 a
n
d 
C
om
m
u
n
ic
a
tio
n
 
C
on
fli
ct
s 
30. Excessive talking, excessive talking during class   1 1 1 1 2 0 
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31. Putting on airs 2 1     2 0 
32. Not keeping a secret, telling on someone     1 1 1 0 
TOTAL 160 100 152 100 145 100 457 100 
When the types of conflict in the main headings were analysed according to gender, different conflict types 
emerge. “Fighting” and “rough play” in the physical aggression category were seen more frequently in male 
disputants. However, “demeaning words” in the verbal aggression category was found to be the major type of 
conflict among females. Similarly, “conflicts regarding personal belongings” in the conflicts of interest category 
were more frequently seen among females. However, “seating conflicts” and “game related conflicts” were more 
frequently seen in male-female conflicts. Similarly, “misunderstanding” and “sulking” in the relationship and 
communication conflicts category were seen more frequently in females. 
When the above types of conflicts were referred to mediation, 439 (98%) of the total 444 interpersonal conflicts 
resulted in agreement and 5 (1.1%) resulted in no agreement. When these results were compared they were found to 
be statistically different, X2(1, N = 253) = 424.225, p < 0.05. Therefore, the fact that 98% of the total 444 mediations 
resulted in a constructive and peaceful agreement provides evidence that the peer-mediation model may be an 
effective conflict resolution approach for the fourth- and fifth-year primary students in low SES schools. 
Comparison of the types of agreement reached in mediation sessions are presented in Table 2.  
Table 2 Types of Agreement
M-M M-F F-F TOTAL Types of Agreement 
F  % F  % F  % F  % 
1. No agreement  1 1 2 2   3 1 
2. Agreeing to avoid / not talk with each other     1 1 1 0 
3. Apologizing 5 3 16 13 16 10 37 8 
4. Promise to make peace   1 1   1 0 
5. Negotiating an agreement 42 27 31 25 50 31 123 28 
6. Agreement with stipulation   2 2   2 0 
7. Promising to stop the offending behaviour  
(insulting, fighting, hitting, mocking, sulking, name 
calling, etc.,) 
107 69 73 58 94 58 274 62 
TOTAL  155 100 125 100 161 100 441 100 
As can be seen in Table 2, the types of agreement reached by the students include seven categories; no-
agreement, avoidance/not talking, apologizing, promising to make peace, negotiating an agreement, stipulated 
solution, and promising to stop offending. Of the agreements reached by the disputants, 62% was “stopping 
offending behaviour”, 28% was “negotiating an agreement”, and 8% was “apologizing”. Thus, 99% of the 
agreements reached were integrative and constructive. Based on these results, we can argue that peer-mediation 
approach may be an effective conflict resolution approach for the fourth- and fifth-year primary students. When the 
conflicts were analysed according to the gender of the disputants, striking results were obtained. “Negotiating an 
agreement” was more common among females than male-male and male-female conflicts. On the other hand, 
“stopping offending behaviour” was primarily more common in males than female-female and male-female 
conflicts. Therefore, we may conclude that the types of agreement differed according to the gender of the disputants. 
4. Discussion 
Peer-mediation as a conflict resolution technique/approach has been widely used in western societies. Yet, the 
potential effectiveness of this model in other parts of the world has not yet been exhausted. Current study involves 
testing the effectiveness of peer mediation model, based on western theory and practice, in a different setting, in 
terms of pedagogical orientation, discipline concept, child rearing practices and socio-cultural dynamics. 
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The study was conducted in two schools. All fourth- and fifth-year students (10-11-year-olds) were given CRPM 
training for two hours a day, for 18 weeks, and during the second semester, peer-mediation model was tested with 
real student conflicts. Mediator students selected by their classmates at the end of the training mediated their friends’ 
conflicts in pairs, for two weeks each. The process was run solely by the students. Very little adult supervision and 
involvement were seen. There were a total of 444 mediations. Girls mediated 63% of them and boys mediated 
36.7%. More students seem to prefer girls and girls seem to be more proactive in negotiating their friends’ conflicts.   
Of the 444 student conflicts, 95.5% were between two disputants; 35.4% were between girls, 34.2% between 
boys, and 30.4% between boys and girls. Very few of the 10-11-year-old students’ conflicts involved more than two 
students. Gender of disputants was not a significant factor in student conflicts. When this result is considered with 
the gender of mediators, we may conclude that regardless of the gender of disputants, girls were more often 
preferred over boys as mediators.  
When the student conflicts referred to mediation were analyzed according to types of conflict, 65% seem to be 
related to physical, verbal, and non-verbal violence. However, the frequency of each type differs based on the 
gender of disputants. For instance, “physical aggression” is more predominantly seen among boys, while “put-
downs” are more frequently seen among girls. On the other hand, “insulting” seems more common in male-female 
conflicts. “Conflicts of interest”, which account for 21% of all conflicts, seems to be the most common type of 
conflict among girls. The prevalent type of conflict in this category is “conflicts regarding personal belongings”. In 
addition to that, “Relationship and Communication Conflicts” with 12% frequency is usually seen in male-female 
conflicts. The prevalent types in this category are “misunderstanding” and “Sulking , taking offence” 
In this study, 439 (98%) of the 444 mediations ended in agreement. Based on this result, we may argue that peer-
mediation model might prove to be effective in low-SES primary school students in Turkey. Similar findings are 
available in western cultures. Johnson, et al.(1996) also report 98% success rate in an inner-city elementary school, 
Bell, et al.(2000) report 94% success rate in a study they conducted in a low-SES rural elementary school in the 
USA, Cantrell, et al. (2007) achieved 100% in a diverse, suburban elementary school. Burrell, et al. (2003) did a 
meta analysis of peer-mediation studies and reported that 4028 (93%) of the 4327 mediations ended in agreement. 
Findings from the current study present a parallel to the results of similar studies in western societies. Based on 
these results, we may conclude that CRPM education proves to be a viable and effective alternative conflict 
resolution model in preventing student violence in schools and building more peaceful societies both in western and 
other cultures.  
When the types of agreement negotiated in 444 mediations were analyzed, in 62% of the mediations, disputants 
promised to stop the offending behaviour, 28% negotiated an agreement and 8% apologized. Types of agreement 
reached were found to differ according to gender of disputants. Stopping the offending behaviour is predominantly 
seen in boys while negotiating an agreement is more frequent in girls. In a similar study, Johnson et al. (1996) found 
that 84% of the negotiations ended in avoidance, 8% involved adult-imposed resolution, and 4% of the mediations 
included forgiving/apology. There were significant differences between the present study and Johnson et al. (1996) 
study in terms of types of agreement reached. Students in American schools and Turkish schools seem to reach 
different types of agreements. Johnson et al (1996) suggest that since they used Cadre approach in the study, 
students were not equipped with necessary conflict resolution skills, and alternative conflict resolution types were 
not part of their cognitive repertoire. Furthermore, the school may also have offered a highly competitive and poorly 
collaborative atmosphere. However, in this study, offering CRPM training to all 10-11-year-old students for a whole 
semester warranted a positive attitude toward the model and skills necessary for mediation. Therefore, students 
knowingly and willingly referred to mediation as a tool to resolve their conflicts, and thus, reached more integrative 
and constructive types of agreement. 
Findings of this study have several implications. First, peer-mediation approach can be effectively used in 
different cultures as a model to achieve peaceful and constructive conflict resolution. Second, peer-mediation model 
can be a useful tool in facilitating students to manage their real conflicts, which would inoculate them for future 
more serious conflicts. Third, this study used an eclectic model of Cadre and total student body models. By using 
only Cadre approach, Johnson et al. (1996) obtained a 98% success rate, but 84% of the agreements reached 
involved avoidance. In the present study, however, the success rate is also 98%, but almost all of the agreements 
were integrative. Fourth, selection of mediator students by their classmates may reassure the students that they can 
trust and confide in the mediators.   
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